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Progression Points


English Progression Points: Year 4 – v8.0

Independent Schools Queensland (ISQ) has developed this version of the Progression Points to support teachers in independent schools with implementation of version 8 of the Australian Curriculum. This work has been done with support from officers at ACARA. 

Teachers of Prep to Year 2 will find significant changes in English from previous versions of the Australian Curriculum – particularly with the inclusion of more specific references to phonics and phonemic awareness.  Changes to the curriculum have also been made in all other year levels in both English and mathematics.

A word document version of the Progression Points is available so that teachers can rearrange the sequences of learning.

Personnel in independent schools are encouraged to consider how the Progression Points could be used to:-

· diagnose through formative assessment, the capabilities, strengths and weaknesses of individual students

· plan teaching programs to meet the needs of individuals and groups of students

· formally assess the progress of individuals and groups of students

· report to parents on the achievements of their children against the Australian Curriculum.

As with previous versions of the Progression Points, the “demonstrating” column accurately reflects the expectations of version 8 of the Australian Curriculum achievement standards – however with more detail and examples included.

ISQ welcomes any suggestions for improvement from teachers working very closely with the Progression Points.  

More information

Jenene Rosser
Executive Manager (Australian Curriculum)
jrosser@isq.qld.edu.au or 0413 244 768

Date of release 20 January 2016

English progression points – Year 4 – v8.0
	Year 4 Achievement Standard 

Receptive modes (listening, reading and viewing)

By the end of Year 4, students understand that texts have different text structures depending on purpose and context. (ER4.1)  They explain how language features, images and vocabulary are used to engage the interest of audiences. (ER4.2)  They describe literal and implied meaning connecting ideas in different texts. (ER4.3)  They fluently read texts that include varied sentence structures, unfamiliar vocabulary including multisyllabic words. (ER4.4)  They express preferences for particular types of texts, and respond to others’ viewpoints. (ER4.5)  They listen for and share key points in discussions. (ER4.6)
Productive modes (speaking, writing and creating)

Students use language features to create coherence and add detail to their texts. (EP4.1)  They understand how to express an opinion based on information in a text. (EP4.2)  They create texts that show understanding of how images and detail can be used to extend key ideas. (EP4.3)  Students create structured texts to explain ideas for different audiences. (EP4.4)  They make presentations and contribute actively to class and group discussions, varying language according to context. (EP4.5)  They demonstrate understanding of grammar, select vocabulary from a range of resources and use accurate spelling and punctuation, re-reading and editing their work to improve meaning. (EP4.6)

	Strand / mode
	Emerging
	Developing
	Demonstrating
	Advancing
	Extending

	
	Beginning to work towards the achievement standard
	Working towards the achievement standard
	Demonstrating the achievement standard
	Working beyond the achievement standard
	Extending with depth beyond the achievement standard

	
	· With explicit prompts (step by step oral scaffolding, reference to charts, word walls, etc.)

· In familiar contexts

· Learning to follow procedures 
	· With prompts (oral or written questions, reference to charts, word walls, etc.)

· In familiar contexts

· Attempts to explain
	· Independent (with access to charts, word wall, etc.)

· In familiar contexts

· Explains basic understanding
	· Independent (with access to charts, word, walls, etc.)

· Apply in familiar contexts

· Explains with detail
	· Independent (with access to charts, word walls, etc.

· Applying in new contexts

· Explains with connections outside the teaching context

	Receptive Mode: Listening, Reading and Viewing

	Relevant part of the Achievement Standard
	Students understand that texts have different text structures depending on purpose and context. (ER4.1)

	Language:

Text Structure and organisation

ACELA1490


(text complexity and stages)

Text structure & organisation

ACELA1793


(features of online texts)
Literature:

Responding to Literature
ACELT1604

(use metalanguage)
Literacy:

Texts in context

ACELY1686


(texts of earlier times)

Interpreting, analysing, evaluating

ACELY1690


(identify characteristic features)

Reading and Viewing

Speaking and Listening
	They are beginning to understand how texts vary in complexity, depending on the approach to the topic, the purpose and the intended audience.
They are beginning to identify and discuss characteristic stages and features used in imaginative, informative, persuasive, online and everyday texts to meet the purpose of the text. 

They are beginning to identify and explain language other features of texts from earlier times (e.g. newspaper), and compare their features with contemporary texts (e.g. online news report.)
	They are developing understanding of the ways in which texts vary in complexity, depending on the approach to the topic, purpose and intended audience.
They are developing skills to identify and discuss characteristic stages and features used in imaginative, informative, persuasive, online and everyday texts to meet the purpose of the text. 

They are developing processes and knowledge to identify and explain language and other features of texts from earlier times (e.g. newspaper), and compare their features with contemporary texts (e.g. online news report).
	They understand and discuss how texts vary in complexity and technicality, and also discuss elements of texts that depend on the approach to the topic, the purpose and the intended audience.

They identify and discuss characteristic features used in imaginative, informative, persuasive, online and everyday texts to meet the purpose of the text.
 They identify and explain many language and other features of print and multimedia texts from earlier times (e.g. newspaper), and compare their features with contemporary texts (e.g. online news report).
	They understand and discuss how texts vary in complexity and technicality, and also contribute relevant statements to discussions on approaches to the topic, the purpose and the intended audience.
They identify and contribute relevant statements of all required characteristic features used in imaginative, informative, persuasive, online and everyday texts to meet the purpose of the text. 

They identify and explain, with more detail, most of the language and other features of print and multimedia texts from earlier times (e.g. newspaper), and compare these features with contemporary texts (e.g. online news report).
	They understand and discuss how texts vary in complexity and technicality, and justify opinion on approaches to the topic, the purpose and the intended audience.
They contribute and justify their opinion about the characteristic features used in imaginative, informative, persuasive, online and everyday texts to meet the purpose of the text. 

They identify and evaluate, in detail, most of the language and other features of familiar and unfamiliar print and multimedia texts from earlier times (e.g. newspaper), and compare these features with contemporary texts (e.g. online news report).

	Strand / mode
	Emerging
	Developing
	Demonstrating
	Advancing
	Extending

	
	Beginning to work towards the achievement standard
	Working towards the achievement standard
	Demonstrating the achievement standard
	Working beyond the achievement standard
	Extending with depth beyond the achievement standard

	
	· With explicit prompts (step by step oral scaffolding, reference to charts, word walls, etc.)

· In familiar contexts

· Learning to follow procedures 
	· With prompts (oral or written questions, reference to charts, word walls, etc.)

· In familiar contexts

· Attempts to explain
	· Independent (with access to charts, word wall, etc.)

· In familiar contexts

· Explains basic understanding
	· Independent (with access to charts, word, walls, etc.)

· Apply in familiar contexts

· Explains with detail
	· Independent (with access to charts, word walls, etc.

· Applying in new contexts

· Explains with connections outside the teaching context

	Relevant part of the Achievement Standard
	They explain how language features, images and vocabulary are used to engage the interest of audiences. (ER4.2)

	Language
Expressing & developing ideas

ACELA1496

(uses and choices of images)
ACELA1493


(noun and verb groups)

ACELA1495


(sentences: adverbial groups)
ACELA1494


(quoted & reported speech)

Literature
Responding to Literature

ACELT1604


(use of metalanguage)

Examining Literature

ACELT1605


(discuss author choices)

ACELT1606


(using literary devices)

Reading and Viewing

Speaking and Listening


	They are beginning to use metalanguage* to describe and discuss the effects of ideas, themes, text structures and language features of literary texts, including descriptions of character and setting *(parts of speech, syntax, etc).

They are beginning to discuss how authors and illustrators

· make stories exciting, moving and absorbing, and 

· hold readers’ interest by using various techniques; e.g. character development and plot tension and variety

They are beginning to understand, interpret and experiment with a range of devices and deliberate word play in poetry and other literary texts; e.g. e.g. figurative language (similes, alliteration, and onomatopoeia), nonsense words and puns. 
They are beginning to explore and discuss, using appropriate terms, 
· the effect of choices when framing an image, 

· placement of elements in the image and

· composition of still and moving images in a range of print and multimodal texts 

They are beginning to understand how: 

· noun groups and adjective phrases and clauses provide details about people and things

· verb groups provide details about tense, modality and aspect, and

· adverb groups/phrases and prepositional phrases work in different ways to provide circumstantial details about an activity

They are beginning to investigate and use quoted (direct) and reported (indirect) speech work in different types of text.
	They are developing much of the metalanguage* for describing and discussing the effects of ideas, themes, text structures and language features of literary texts, including descriptions of character and setting *(parts of speech, syntax, etc).

They are developing knowledge and language to discuss how authors and illustrators

· make stories exciting, moving and absorbing, and 

· hold readers’ interest by using various techniques; e.g. character development and plot tension and variety

They are developing knowledge to understand, interpret and experiment with a range of devices and deliberate word play in poetry and other literary texts; e.g. figurative language (similes, alliteration, and onomatopoeia), nonsense words and puns. 

They are developing skills to explore and discuss, using appropriate terms, 

· the effect of choices when framing an image, 

· placement of elements in the image and

· composition of still and moving images in a range of print and multimodal texts 

They are developing their abilities to learn how:

· noun groups and adjective phrases and clauses provide details about people and things

· verb groups provide details about tense, modality and aspect, and

· adverb groups/ phrases and prepositional phrases work in different ways to provide circumstantial details about an activity

They are developing use of quoted (direct) and reported

(indirect) speech work in different types of text.
	They generally use metalanguage* to describe and discuss the effects of ideas, themes, text structures and language features of literary texts, including descriptions of character and setting *(parts of speech, syntax, etc).

They discuss and share views about the ways in which  authors and illustrators

· make stories exciting, moving and absorbing, and 

· hold readers’ interest by using various techniques; e.g. character development and plot tension and variety

They understand, interpret and experiment with a range of devices and deliberate word play in poetry and other literary texts; e.g. figurative language (similes, metaphors, alliteration, and onomatopoeia), nonsense words and puns. 

They explore and discuss, using appropriate terms, 

· the effect of choices when framing an image, 

· placement of elements in the image and

· composition of still and moving images in a range of print and multimodal texts 

They understand and discuss how: 

· noun groups and adjective phrases and clauses provide details about people and things

· verb groups provide details about tense, modality and aspect, and
· adverb groups/ phrases and prepositional

phrases work in different ways to provide circumstantial details about an activity

They investigate and use quoted (direct) and reported

(indirect) speech work in different types of text.


	They consistently use all required metalanguage* terms in order to describe and discuss the effects of ideas, themes, text structures and language features of literary texts, including descriptions of character and setting *(parts of speech, syntax, etc).

They consistently share views and contribute to discussion about the ways in which authors and illustrators 

· make stories exciting, moving and absorbing, and 

· hold readers’ interest by using various techniques; e.g. character development and plot tension and variety

They understand, interpret and consistently experiment with a range of devices and deliberate word play in poetry and other literary texts; e.g. figurative language (similes, metaphors, alliteration, onomatopoeia), nonsense words and puns, and can explain some of the terms. 
They consistently explore, using appropriate terms, and make relevant statements during discussion of

· the effect of choices when framing an image, 

· placement of elements in the image and

· composition of still and moving images in a range of print and multimodal texts 

They demonstrate and discuss their  understanding of how:

· noun groups and adjective phrases and clauses provide details about people and things

· verb groups provide details about tense, modality and aspect, and

· adverb groups/ phrases and prepositional phrases work in different ways to provide circumstantial details about an activity

They use quoted (direct) and reported (indirect) speech work in different types of text, consistently and correctly.
	They consistently use metalanguage* terms, beyond those required, to describe and discuss the effects of ideas, themes, text structures and language features of literary texts, including descriptions of character and setting *(parts of speech, syntax, etc).

They regularly initiate discussion and share views about the ways in which authors and illustrators 

· makes stories exciting, moving and absorbing, and 

· hold readers’ interest by using various techniques; e.g. character development and plot tension and variety

They understand, interpret and consistently experiment with a range of devices and deliberate word play in poetry and other literary texts; e.g. figurative language (similes, metaphors, alliteration, onomatopoeia), nonsense words and puns, and can explain many of the terms. 

They explore, using appropriate terms, and make relevant statements and justify during discussion of 

· the effect of choices when framing an image, 

· placement of elements in the image and

· composition of still and moving images in a range of print and multimodal texts 

They demonstrate and discuss their understanding of how:

· noun groups and adjective phrases and clauses provide details about people and things

· verb groups provide details about tense, modality and aspect, and

· adverb groups/ phrases and prepositional phrases work in different ways to provide circumstantial details about an activity

They use quoted (direct) and reported (indirect) speech work in different types of text, correctly and consistently in all possible instances.

	Strand / mode
	Emerging
	Developing
	Demonstrating
	Advancing
	Extending

	
	Beginning to work towards the achievement standard
	Working towards the achievement standard
	Demonstrating the achievement standard
	Working beyond the achievement standard
	Extending with depth beyond the achievement standard

	
	· With explicit prompts (step by step oral scaffolding, reference to charts, word walls, etc.)

· In familiar contexts

· Learning to follow procedures 
	· With prompts (oral or written questions, reference to charts, word walls, etc.)

· In familiar contexts

· Attempts to explain
	· Independent (with access to charts, word wall, etc.)

· In familiar contexts

· Explains basic understanding
	· Independent (with access to charts, word, walls, etc.)

· Apply in familiar contexts

· Explains with detail
	· Independent (with access to charts, word walls, etc.

· Applying in new contexts

· Explains with connections outside the teaching context

	Relevant part of the Achievement Standard
	They describe literal and implied meaning connecting ideas in different texts. (ER4.3)

	Literature
Literature and Context

ACELT1602


(connections across authors)

Literacy
Interacting with others

ACELY1687
(interpret spoken texts)
Interpreting, analysing, Evaluating

ACELY1691
(read different text types)

ACELY1692
(use comprehension strategies)

Reading and Viewing

Speaking and Listening


	They are beginning to 

· interpret ideas and information in spoken texts, and

· listen for key points in order to carry out tasks, and

· use information to share and extend ideas and information by: ~asking questions ~making notes 

They are beginning to read different types of texts by

· combining contextual, semantic, grammatical and phonic knowledge 

· using text processing strategies; e.g. ~monitoring meaning, ~cross checking, ~reviewing,     ~reading aloud, etc 

They are beginning to use comprehension strategies to build literal and some inferred meaning to 

· expand content knowledge, 

· integrate and link ideas, and

· analyse and evaluate texts 

They are beginning to make connections between the ways that different authors

· represent stories, ideas and relationships,

· themes and text patterns in different literary and non-literary texts, e.g. fables etc from different cultures 
	They are developing skills to 

· interpret ideas and information in spoken texts, and

· listen for key points in order to carry out tasks, and

· use information to share and extend ideas and information by: ~asking questions ~making notes 

They are developing a variety of skills for reading different types of texts by

· combining contextual, semantic, grammatical and phonic knowledge 

· using text processing strategies; e.g. ~monitoring meaning, ~cross checking, ~reviewing,      ~reading aloud, etc 

They are developing 

comprehension strategies to build literal and some inferred meaning to 

· expand content knowledge, 

· integrate and link ideas, and

· analyse and evaluate texts 

They are developing knowledge to make connections between the ways that different authors 
· represent stories, ideas and relationships,

· themes and text patterns in different literary and non-literary texts, e.g. fables etc from different cultures 
	They 

· interpret ideas and information in spoken texts, and

· listen for key points in order to carry out tasks, and

· use information to share and extend ideas and information by:

~asking questions ~making notes for connecting literal and implied meaning 

They read and respond to different types of familiar texts by 

· combining contextual, semantic, grammatical and phonic knowledge 

· using text processing strategies; e.g.  ~monitoring meaning, ~cross checking, ~reviewing,        ~reading aloud, etc 

They use comprehension strategies to build literal and inferred meaning to 

· expand content knowledge, 

· integrate and link ideas, and

· analyse and evaluate texts 

They make connections between the ways that different authors 
· represent stories, ideas and relationships,

· themes and text patterns in different literary and non-literary texts, e.g. fables etc from different cultures 
	They

· interpret ideas and information in spoken texts, and

· listen for key points in order to carry out tasks, and

· use information to share and extend ideas and information by:
~consistently asking questions           ~making notes, developing graphic organisers to discuss literal and implied meanings

They read and respond to different types of unfamiliar texts by 

· combining contextual, semantic, grammatical and phonic knowledge 

· using text processing strategies; e.g. ~monitoring meaning, ~cross checking, ~reviewing,  ~reading aloud, etc 

They use a wider variety of comprehension strategies to build literal and inferred meaning to 

· expand content knowledge, 

· integrate and link ideas, and

· analyse and evaluate texts 

They consistently make connections between the ways that different authors

· represent stories, ideas and relationships,

· themes and text patterns in different literary and non-literary texts, e.g. fables etc from different cultures
· and discuss their understandings 
	They 

· interpret ideas and information in spoken texts, and

· listen for key points in order to carry out tasks, and

· use information to share and extend ideas and information by: ~consistently asking questions ~making notes, and using their own graphic organisers to discuss implied meanings 

They read and regularly  respond  to different types of unfamiliar texts by

· combining contextual, semantic, grammatical and phonic knowledge 

· using text processing strategies; e.g. ~monitoring meaning, ~cross checking, ~reviewing,  ~reading aloud, and ~using many text processing  strategies

They use multiple comprehension strategies simultaneously to build literal

and inferred meaning to 

· expand content knowledge, 

· integrate and link ideas, and

· analyse and evaluate texts 

They initiate discussion and consistently make connections between the ways that different authors
· represent stories, ideas and relationships,

· themes and text patterns in different literary and non-literary texts, e.g. fables etc from different cultures 

· and discuss their understandings with clarity and purpose 

	Strand / mode
	Emerging
	Developing
	Demonstrating
	Advancing
	Extending

	
	Beginning to work towards the achievement standard
	Working towards the achievement standard
	Demonstrating the achievement standard
	Working beyond the achievement standard
	Extending with depth beyond the achievement standard

	
	· With explicit prompts (step by step oral scaffolding, reference to charts, word walls, etc.)

· In familiar contexts

· Learning to follow procedures 
	· With prompts (oral or written questions, reference to charts, word walls, etc.)

· In familiar contexts

Attempts to explain
	· Independent (with access to charts, word wall, etc.)

· In familiar contexts

· Explains basic understanding
	· Independent (with access to charts, word, walls, etc.)

· Apply in familiar contexts

· Explains with detail
	· Independent (with access to charts, word walls, etc.

· Applying in new contexts

· Explains with connections outside the teaching context

	Relevant part of the Achievement Standard
	They describe literal and implied meaning connecting ideas in different texts. (ER4.3)

	Literature:

Literature and Context

ACELT1602


(connections across authors)

Literacy:

Interacting with others

ACELY1687
(interpret spoken texts)
Interpreting, analysing, Evaluating

ACELY1691
(read different text types)

ACELY1692


(use comprehension strategies)

Reading and Viewing

Speaking and Listening
	They are beginning to 

· interpret ideas and information in spoken texts, and

· listen for key points in order to carry out tasks, and

· use information to share and extend ideas and information by: ~asking questions ~making notes 

They are beginning to read different types of texts by

· combining contextual, semantic, grammatical and phonic knowledge 

· using text processing strategies; e.g. ~monitoring meaning, ~cross checking, ~reviewing,     ~reading aloud, etc 

They are beginning to use comprehension strategies to build literal and some inferred meaning to 

· expand content knowledge, 

· integrate and link ideas, and

· analyse and evaluate texts 

They are beginning to make connections between the ways that different authors

· represent stories, ideas and relationships,

· themes and text patterns in different literary and non-literary texts, e.g. fables etc from different cultures 
	They are developing skills to 

· interpret ideas and information in spoken texts, and

· listen for key points in order to carry out tasks, and

· use information to share and extend ideas and information by: ~asking questions ~making notes 

They are developing a variety of skills for reading different types of texts by

· combining contextual, semantic, grammatical and phonic knowledge 

· using text processing strategies; e.g. ~monitoring meaning, ~cross checking, ~reviewing,      ~reading aloud, etc 

They are developing 

comprehension strategies to build literal and some inferred meaning to 

· expand content knowledge, 

· integrate and link ideas, and

· analyse and evaluate texts 

They are developing knowledge to make connections between the ways that different authors 
· represent stories, ideas and relationships,

· themes and text patterns in different literary and non-literary texts, e.g. fables etc from different cultures 
	They 

· interpret ideas and information in spoken texts, and

· listen for key points in order to carry out tasks, and

· use information to share and extend ideas and information by:

~asking questions ~making notes for connecting literal and implied meaning 

They read and respond to different types of familiar texts by 

· combining contextual, semantic, grammatical and phonic knowledge 

· using text processing strategies; e.g.  ~monitoring meaning, ~cross checking, ~reviewing,        ~reading aloud, etc 

They use comprehension strategies to build literal and inferred meaning to 

· expand content knowledge, 

· integrate and link ideas, and

· analyse and evaluate texts 

They make connections between the ways that different authors 
· represent stories, ideas and relationships,

· themes and text patterns in different literary and non-literary texts, e.g. fables etc from different cultures 
	They

· interpret ideas and information in spoken texts, and

· listen for key points in order to carry out tasks, and

· use information to share and extend ideas and information by:
~consistently asking questions           ~making notes, developing graphic organisers to discuss literal and implied meanings

They read and respond to different types of unfamiliar texts by 

· combining contextual, semantic, grammatical and phonic knowledge 

· using text processing strategies; e.g. ~monitoring meaning, ~cross checking, ~reviewing,  ~reading aloud, etc 

They use a wider variety of comprehension strategies to build literal and inferred meaning to 

· expand content knowledge, 

· integrate and link ideas, and

· analyse and evaluate texts 

They consistently make connections between the ways that different authors

· represent stories, ideas and relationships,

· themes and text patterns in different literary and non-literary texts, e.g. fables etc from different cultures
· and discuss their understandings 
	They 

· interpret ideas and information in spoken texts, and

· listen for key points in order to carry out tasks, and

· use information to share and extend ideas and information by: ~consistently asking questions ~making notes, and using their own graphic organisers to discuss implied meanings 

They read and regularly  respond  to different types of unfamiliar texts by

· combining contextual, semantic, grammatical and phonic knowledge 

· using text processing strategies; e.g. ~monitoring meaning, ~cross checking, ~reviewing,  ~reading aloud, and ~using many text processing  strategies

They use multiple comprehension strategies simultaneously to build literal

and inferred meaning to 

· expand content knowledge, 

· integrate and link ideas, and

· analyse and evaluate texts 

They initiate discussion and consistently make connections between the ways that different authors
· represent stories, ideas and relationships,

· themes and text patterns in different literary and non-literary texts, e.g. fables etc from different cultures 

· and discuss their understandings with clarity and purpose 

	Strand / mode
	Emerging
	Developing
	Demonstrating
	Advancing
	Extending

	
	Beginning to work towards the achievement standard
	Working towards the achievement standard
	Demonstrating the achievement standard
	Working beyond the achievement standard
	Extending with depth beyond the achievement standard

	
	· With explicit prompts (step by step oral scaffolding, reference to charts, word walls, etc.)

· In familiar contexts

· Learning to follow procedures 
	· With prompts (oral or written questions, reference to charts, word walls, etc.)

· In familiar contexts

· Attempts to explain
	· Independent (with access to charts, word wall, etc.)

· In familiar contexts

· Explains basic understanding
	· Independent (with access to charts, word, walls, etc.)

· Apply in familiar contexts

· Explains with detail
	· Independent (with access to charts, word walls, etc.

· Applying in new contexts

· Explains with connections outside the teaching context

	Relevant part of the Achievement Standard
	They fluently read texts that include varied sentence structures, unfamiliar vocabulary including multisyllabic words. (ER4.4)

	Language

Phonic and word knowledge
ACELA1828
(phonemic knowledge)

	They are beginning to understand how to use strategies for spelling words, including: 

· spelling rules,

· knowledge of morphemic word families, 

· spelling generalisations, 

· letter combinations inc. double letters

They are beginning to recognise homophones and are beginning to know how to use context to identify correct spelling.
	They are developing skills to use strategies for spelling words, including: 

· spelling rules,

· knowledge of morphemic word families, 

· spelling generalisations, 

· letter combinations inc. double letters

They are developing recognition of homophones and knowledge of how to use context to identify correct spelling.
	They understand how to use and apply most strategies for spelling words, including:

· spelling rules,

· knowledge of morphemic word families, 

· spelling generalisations, 

· letter combinations inc. double letters

They recognise homophones and know how to use context to identify correct spelling. 
	They understand how to use all required strategies for spelling words, including:
· spelling rules,

· knowledge of morphemic word families, 

· spelling generalisations, 

· letter combinations inc. double letters

They recognise homophones and know how to use context to identify correct spelling consistently and correctly.
	They understand how to use all required, and some advanced, strategies for spelling words, including:
· spelling rules,

· knowledge of morphemic word families, 

· spelling generalisations, 

· letter combinations inc. double letters

They recognise homophones and know how to use context to identify correct spelling; they provide examples from their own reading.

	Strand / mode
	Emerging
	Developing
	Demonstrating
	Advancing
	Extending

	
	Beginning to work towards the achievement standard
	Working towards the achievement standard
	Demonstrating the achievement standard
	Working beyond the achievement standard
	Extending with depth beyond the achievement standard

	
	· With explicit prompts (step by step oral scaffolding, reference to charts, word walls, etc.)

· In familiar contexts

· Learning to follow procedures 
	· With prompts (oral or written questions, reference to charts, word walls, etc.)

· In familiar contexts

· Attempts to explain
	· Independent (with access to charts, word wall, etc.)

· In familiar contexts

· Explains basic understanding
	· Independent (with access to charts, word, walls, etc.)

· Apply in familiar contexts

· Explains with detail
	· Independent (with access to charts, word walls, etc.

· Applying in new contexts

· Explains with connections outside the teaching context

	Relevant part of the Achievement Standard
	They express preferences for particular types of texts, and respond to others’ viewpoints. (ER4.5)

	Language

Language for interaction

ACELA1488
(social interactions)

Literature:
Responding to literature

ACELT1603


(Discuss literary experiences)
Literacy:

Interacting with others

ACELY1688


(interaction skills; acknowledge point of view)

Reading and Viewing

Speaking and Listening
	They are beginning to understand that social interactions influence the way people engage with ideas and respond to others; e.g. 

· they explore and clarify the ideas of others, 

· summarise their own views, and
· report them to a larger group, with reference to context, group, status, SAE, inclusion, formality 

They are beginning to discuss literary experiences and preferences with others, sharing responses and expressing a point of view. 

They are beginning to use interaction skills such as

· another’s point of view and 
· linking students’ response to the topic, using familiar and new vocabulary and a range of vocal effects such as tone, pace, pitch and volume to speak clearly and coherently 
	They are developing their understanding that social interactions influence the way people engage with ideas and respond to others; e.g. 

· they explore and clarify the ideas of others, 

· summarise their own views, and
· report them to a larger group, with reference to context, group, status, SAE, inclusion, formality 

They are developing their abilities to discuss literary experiences and preferences with others, sharing responses and expressing a point of view.

They are developing their abilities to use interaction skills such as 

· another’s point of view and 
· linking students’ response to the topic, using familiar and new vocabulary and a range of vocal effects such as tone, pace, pitch and volume to speak clearly and coherently 
	They understand that social interactions influence the way people engage with ideas and respond to others; e.g. 

· they explore and clarify the ideas of others, 

· summarise their own views, and
· report them to a larger group, with reference to context, group, status, SAE, inclusion, formality 

They discuss literary experiences and preferences with others, sharing responses and expressing a point of view. 

They generally use interaction skills such as 

· acknowledging another’s point of view and 
· linking students’ response to the topic, using familiar and new vocabulary and a range of vocal effects such as tone, pace, pitch and volume to speak clearly and coherently 
	They understand that social interactions influence the way people engage with ideas and respond to others; e.g. 

· they are consistently able to explore and clarify the ideas of others, 
· summarise their own views, and
· report them to a larger group, with reference to context, group, status, SAE, inclusion, formality 

They regularly discuss literary experiences and preferences with others, sharing responses and expressing points of view clearly and precisely on most occasions.
They consistently use interaction skills such as

· acknowledging another’s point of view and 

· linking students’ response to the topic, using familiar and new vocabulary and a range of vocal effects such as tone, pace, pitch and volume to speak clearly and coherently 
	They understand that social interactions influence the way people engage with ideas and respond to others; e.g. they initiate interaction and demonstrate consistent ability when

· exploring and clarifying the ideas of others, 
· summarising their own views, and

· reporting them to a larger group, with reference to context, group, status, SAE, inclusion, formality
They regularly discuss literary experiences and preferences with others, sharing responses and expressing a point of view clearly and precisely. 

They consistently 

· use a wide variety of interaction skills effectively, using familiar and new vocabulary and a range of vocal effects such as tone, pace, pitch and volume to speak clearly and coherently, with good control of body language and gesture 

	Strand / mode
	Emerging
	Developing
	Demonstrating
	Advancing
	Extending

	
	Beginning to work towards the achievement standard
	Working towards the achievement standard
	Demonstrating the achievement standard
	Working beyond the achievement standard
	Extending with depth beyond the achievement standard

	
	· With explicit prompts (step by step oral scaffolding, reference to charts, word walls, etc.)

· In familiar contexts

· Learning to follow procedures 
	· With prompts (oral or written questions, reference to charts, word walls, etc.)

· In familiar contexts

· Attempts to explain
	· Independent (with access to charts, word wall, etc.)

· In familiar contexts

· Explains basic understanding
	· Independent (with access to charts, word, walls, etc.)

· Apply in familiar contexts

· Explains with detail
	· Independent (with access to charts, word walls, etc.

· Applying in new contexts

· Explains with connections outside the teaching context

	Relevant part of the Achievement Standard
	They listen for and share key points in discussions. (ER4.6)

	Language:
Language for interaction

ACELA1489
(opinion and fact)

Literature:

Responding to literature

ACELT1603


(discuss literary experiences)
Literacy:

Interacting with others

ACELY1687


(interpret ideas; 

listen for key points)

Speaking and Listening
	They are beginning to interpret 

· ideas and information in spoken texts, and

· listen for key points to carry out tasks, 

· use information to share and extend ideas & information

· use appropriate levels of formality

· understand levels of language from slang to formal 

They are beginning to understand differences between the language of opinion and feeling, and the language of factual reporting or recording; e.g. use of thinking and feeling verbs and modals.
They are beginning to discuss literary preferences and experiences with others, 

· share responses,
· express a point of view, 
· recognise links to own experience,
· discuss similarities and differences in other texts read
· relate new ideas to own beliefs/ideas 
	They are developing skills to interpret and 

· ideas and information in spoken texts, and

· listen for key points to carry out tasks, 

· use information to share and extend ideas & information

· use appropriate levels of formality

· understand levels of language from slang to formal 

They are developing the ability to understand differences between the language of opinion and feeling, and the language of factual reporting or recording; e.g. use of thinking and feeling verbs and modals.
They are developing skills for discussing literary preferences and experiences with others, and

· share responses,
· express a point of view, 
· recognise links to own experience,
· discuss similarities and differences in other texts read
· relate new ideas to own beliefs/ideas
	They interpret and discuss

· ideas and information in spoken texts, and

· listen for key points to carry out tasks, 

· use information to share and extend ideas & information

· use appropriate levels of formality

· understand levels of language from slang to formal 

They understand and discuss differences between the language of opinion and feeling, and the language of factual reporting or recording; e.g. use of thinking and feeling verbs and modals.
They discuss literary preferences and experiences with others, and

· share responses,
· express a point of view, 
· recognise links to own experience,
· discuss similarities and differences in other texts read
· relate new ideas to own beliefs/ideas
	They are developing higher levels of ability when interpreting and discussing 

· ideas and information in spoken texts, and

· listen for key points to carry out tasks, 

· use information to share and extend ideas & information

· use appropriate levels of formality

· understand levels of language from slang to formal 

They understand, determine and discuss differences between the language of opinion and feeling, and the language of factual reporting or recording; e.g. use of thinking and feeling verbs and modals, with control of tense.
They discuss literary preferences and experiences with others, and 

· share responses

· express a point of view with clarity and purpose on most occasions

· recognise links 
· discuss similarities and differences
· relate new ideas to own beliefs/ideas
	They demonstrate consistently high levels of ability when interpreting and discussing 

· ideas and information in spoken texts, and

· listen for key points to carry out tasks, 

· use information to share and extend ideas & information

· use appropriate levels of formality

· understand levels of language from slang to formal 

They understand, determine and often initiate discussion of differences between the language of opinion and feeling, and the language of factual reporting or recording; e.g. use of thinking and feeling verbs and modals, with full control of tense, aspect and mood.

The often initiate discussions about literary preferences and experiences with others, and

· share responses

· express a point of view with clarity, purpose and precision

· recognise links

· discuss similarities and differences, and

· relate new ideas to own beliefs/ideas

	Productive Mode: Speaking, Writing and Creating



	Strand / mode
	Emerging
	Developing
	Demonstrating
	Advancing
	Extending

	
	Beginning to work towards the achievement standard
	Working towards the achievement standard
	Demonstrating the achievement standard
	Working beyond the achievement standard
	Extending with depth beyond the achievement standard

	
	· With explicit prompts (step by step oral scaffolding, reference to charts, word walls, etc.)

· In familiar contexts

· Learning to follow procedures 
	· With prompts (oral or written questions, reference to charts, word walls, etc.)

· In familiar contexts

· Attempts to explain
	· Independent (with access to charts, word wall, etc.)

· In familiar contexts

· Explains basic understanding
	· Independent (with access to charts, word, walls, etc.)

· Apply in familiar contexts

· Explains with detail
	· Independent (with access to charts, word walls, etc.

· Applying in new contexts

· Explains with connections outside the teaching context

	Relevant part of the Achievement Standard
	Students use language features to create coherence and add detail to their texts. (EP4.1)

	Language:

Text structure & organisation

ACELA1491


(cohesion)
Expressing & developing ideas

ACELA1493
(noun and verb groups)

ACELA1498


(vocabulary)

Literature:

Creating literature

ACELT1607


(creating texts)
Writing, Creating
	They are beginning to understand how texts, across and within paragraphs,  are made cohesive through the use of linking devices including pronoun reference, word association, logical relationships and text connectives.

They are beginning to understand that the meaning of sentences can be enriched through the use 

~noun groups and adjective phrases and clauses that provide details about people and things;

~verb groups that provide details about tense, modality and aspect, and

They are beginning to incorporate new vocabulary from a range of sources into their own texts, including vocabulary encountered in research. 

They are beginning to create literary texts that explore their own experiences and imagining, offering alternative points of views on key ideas through story and poetry.
	They are developing understanding of how texts, across and within paragraphs,  are made cohesive through the use of linking devices including pronoun reference, word association, logical relationships and text connectives.

They are developing their understanding of the ways in which the meaning of sentences can be enriched through the use of 

~noun groups and adjective phrases and clauses that provide details about people and things;

~verb groups that provide details about tense, modality and aspect, and

They are developing the ability to incorporate new vocabulary from a range of sources into their own texts, including vocabulary encountered in research.
They are developing their abilities for creating literary texts that explore their own

experiences and imagining, offering alternative points of views on key ideas through story and poetry.
	They demonstrate their understanding of familiar ways in which texts, across and within paragraphs, are made cohesive through the use of linking devices including pronoun reference, word association, logical relationships and text connectives.

They demonstrate their understanding of familiar ways in which the meaning of sentences can be enriched through the use of:

~noun groups and adjective phrases and clauses that provide details about people and things;

~verb groups that provide details about tense, modality and aspect, and

They incorporate some new vocabulary from a range of sources into their own texts, including vocabulary encountered in research.

They create literary texts that explore their own experiences and imagining, offering alternative points of views on key ideas through story and poetry. 
	They demonstrate their understanding of many ways in which texts, across and within paragraphs, are made cohesive through the use of linking devices including pronoun reference, word association, logical relationships and text connectives.

They demonstrate their understanding of many of the ways in which the meaning of sentences can be enriched through the use of 

~noun groups and adjective phrases and clauses that provide details about people and things;

~verb groups that provide details about tense, modality and aspect, and

They regularly incorporate new vocabulary from a wide range of sources into their own texts, including vocabulary encountered in research. 

They create literary texts that explore their own experiences and imagining, offering alternative points of views on key ideas through story and poetry, with a regular degree of originality, and a consistent display of their own voice in familiar contexts.
	They demonstrate their an advanced understanding  of the ways in which texts , across and within paragraphs, are made cohesive through the use of linking devices including pronoun reference, word association, logical relationships and text connectives.

They demonstrate an advanced understanding of the ways in which the meaning of sentences can be enriched through the use of 

~noun groups and adjective phrases and clauses that provide details about people and things;

~verb groups that provide details about tense, modality and aspect, and

They consistently incorporate and justify new vocabulary from a wide range of sources into their own texts, including vocabulary encountered in research.
They create literary texts that explore their own experiences and imagining, offering alternative points of views on key ideas through story and poetry, with a high degree of originality on most occasions, and consistent author voice.

	Strand / mode
	Emerging
	Developing
	Demonstrating
	Advancing
	Extending

	
	Beginning to work towards the achievement standard
	Working towards the achievement standard
	Demonstrating the achievement standard
	Working beyond the achievement standard
	Extending with depth beyond the achievement standard

	
	· With explicit prompts (step by step oral scaffolding, reference to charts, word walls, etc.)

· In familiar contexts

· Learning to follow procedures 
	· With prompts (oral or written questions, reference to charts, word walls, etc.)

· In familiar contexts

· Attempts to explain
	· Independent (with access to charts, word wall, etc.)

· In familiar contexts

· Explains basic understanding
	· Independent (with access to charts, word, walls, etc.)

· Apply in familiar contexts

· Explains with detail
	· Independent (with access to charts, word walls, etc.

· Applying in new contexts

· Explains with connections outside the teaching context

	Relevant part of the Achievement Standard
	They understand how to express an opinion based on information in a text. (EP4.2)  

	Language:

Language for interaction

ACELA1489


(opinion & fact)
Literature:

Responding to literature

ACELT1603


(Discussion & opinion)
Literacy:

Interacting with others

ACELY1687


(key points etc)

Speaking and Listening
	They are beginning to understand differences between the language of opinion and feeling and the language of factual reporting or recording.

They are beginning to discuss literary experiences, appreciation and preferences with others, and

· share responses,
· express a point of view, 
· recognise links to own experience,
· discuss similarities and differences in other texts read
· relate new ideas to own beliefs/ideas 
They 

· interpret ideas and information in spoken texts

· listen for key points in order to carry out tasks

· demonstrate ability to use information to share and extend ideas and information 
	They are developing their understanding of the differences between the language of opinion and feeling and the language of factual reporting or recording.

They are developing their skills for discussing literary experiences, appreciation and preferences with others, and 

· share responses,
· express a point of view, 
· recognise links to own experience,
· discuss similarities and differences in other texts read
· relate new ideas to own beliefs/ideas
They 

· interpret ideas and information in spoken texts

· listen for key points in order to carry out tasks

· demonstrate ability to use information to share and extend ideas and information 
	They identify and discuss the differences between the language of opinion and feeling and the language of factual reporting or recording. 

They discuss literary experiences, appreciation and preferences with others, and

· share responses,
· express a point of view, 
· recognise links to own experience,
· discuss similarities and differences in other texts read
· relate new ideas to own beliefs/ideas
They 

· interpret ideas and information in spoken texts

· listen for key points in order to carry out tasks

· demonstrate ability to use information to share and extend ideas and information 
	They consistently identify language of opinion and feeling, and of the language of factual reporting or recording, and discuss these ideas clearly in familiar contexts.

They consistently discuss literary experiences, appreciation and preferences with others, and

· share responses,
· express a point of view, 
· recognise links to own experience,
· discuss similarities and differences in other texts read
· relate new ideas to own beliefs/ideas using a high level of choice of words and expression

They 

· interpret ideas and information in spoken texts

· listen for key points in order to carry out tasks

· consistently demonstrate ability to use information to share and extend ideas and information 
	They consistently identify language of opinion and feeling, and of the language of factual reporting or recording, and discuss these ideas clearly in multiple contexts.

They initiate discussions about literary experiences, appreciation and preferences, and

· share responses,
· express a point of view, 
· recognise links to own experience,
· discuss similarities and differences in other texts read
· relate new ideas to own beliefs/ideas using advanced vocabulary

They 

· interpret ideas and information in spoken texts

· listen for key points in order to carry out tasks,

· consistently demonstrate high levels of skill in using information to share and extend ideas in groups and presentations, particularly when reporting 

	Strand / mode
	Emerging
	Developing
	Demonstrating
	Advancing
	Extending

	
	Beginning to work towards the achievement standard
	Working towards the achievement standard
	Demonstrating the achievement standard
	Working beyond the achievement standard
	Extending with depth beyond the achievement standard

	
	· With explicit prompts (step by step oral scaffolding, reference to charts, word walls, etc.)

· In familiar contexts

· Learning to follow procedures 
	· With prompts (oral or written questions, reference to charts, word walls, etc.)

· In familiar contexts

· Attempts to explain
	· Independent (with access to charts, word wall, etc.)

· In familiar contexts

· Explains basic understanding
	· Independent (with access to charts, word, walls, etc.)

· Apply in familiar contexts

· Explains with detail
	· Independent (with access to charts, word walls, etc.

· Applying in new contexts

· Explains with connections outside the teaching context

	Relevant part of the Achievement Standard
	They create texts that show understanding of how images and detail can be used to extend key ideas. (EP4.3)

	Language:

Expressing & developing ideas

ACELA1493
(noun & verb groups)

ACELA1498


(vocabulary)
Language for interaction

ACELA1488
(engage with ideas and respond to others)
Literature:

Creating Literature

ACELT1607
(create literary texts)
Literacy:

Creating texts

ACELY1697
(software) 
Writing and Creating

Speaking and Listening
	They are beginning to demonstrate their understanding of the ways that the meaning of sentences can be enriched through:

 ~noun groups and adjective phrases and clauses that provide details about people and things;

~verb groups that provide details about tense, modality and aspect, and

They are beginning to incorporate new vocabulary from a range of sources into their own texts including vocabulary from:
· research
· other KLAs
· word studies
They are beginning to use software including 

~word processing programs to construct, edit and publish written text, and 

~other programs to select edit and place visual, print and audio elements.

They are beginning to create literary texts that explore their own experiences and imagination. 
	They are developing understanding of the ways that the meaning of sentences can be enriched through: 

~noun groups and adjective phrases and clauses that provide details about people and things;

~verb groups that provide details about tense, modality and aspect, and

They are developing ways to incorporate new vocabulary from a range of sources into their own texts including vocabulary from:

· research
· other KLAs
· word studies
They are developing skills for using a required range of software including 

~word processing programs to construct, edit and publish written text, and 

~other programs to select edit and place visual, print and audio elements.

They are developing their abilities for creating literary texts that explore their own experiences and imagination.
	They demonstrate their understanding and have some control over metalanguage and use of the ways that the meaning of sentences can be enriched through the use of: 
~noun groups and adjective phrases and clauses that provide details about people and things;

~verb groups that provide details about tense, modality and aspect, and

They incorporate new vocabulary, including some difficult words, from a range of sources into their own texts including vocabulary from:

· research
· other KLAs
· word studies
They are competent in their use of a required range of software including

~word processing programs to construct, edit and publish written text, and 

~other programs to select edit and place visual, print and audio elements.

They regularly and independently create literary texts that explore their own experiences and imagination.
	They demonstrate their understanding and have a high level of control over metalanguage and appropriate use of the ways that the meaning of sentences can be enriched through:

~noun groups and adjective phrases and clauses that provide details about people and things;

~verb groups that provide details about tense, modality and aspect, and

They incorporate new vocabulary, including some challenging as well as difficult words, from a range of sources into their own texts including vocabulary from:
· research
· other KLAs
· word studies
They are competent in using a required range of software including 

~word processing programs to construct, edit and publish written text, and 

~other programs to select edit and place visual, print and audio elements.

They regularly and independently create literary texts that explore their own experiences and imagination, with a high degree of originality.
	They demonstrate their understanding and have a high level of control over metalanguage and use of more advanced ways that the meaning of sentences can be enriched through: 

~noun groups and adjective phrases and clauses that provide details about people and things;

~verb groups that provide details about tense, modality and aspect, and

They incorporate new vocabulary, including many difficult and challenging words, from a range of

sources into their own texts including vocabulary from:

· research
· other KLAs
· word studies
They use a required range of software including 

~word processing programs to construct, edit and publish written text competently and efficiently, and 

~other programs to select, edit and place visual, print and audio elements.

They regularly and independently create literary texts that explore their own experiences and imagination, with a high degree of originality and creativity.

	Strand / mode
	Emerging
	Developing
	Demonstrating
	Advancing
	Extending

	
	Beginning to work towards the achievement standard
	Working towards the achievement standard
	Demonstrating the achievement standard
	Working beyond the achievement standard
	Extending with depth beyond the achievement standard

	
	· With explicit prompts (step by step oral scaffolding, reference to charts, word walls, etc.)

· In familiar contexts

· Learning to follow procedures 
	· With prompts (oral or written questions, reference to charts, word walls, etc.)

· In familiar contexts

· Attempts to explain
	· Independent (with access to charts, word wall, etc.)

· In familiar contexts

· Explains basic understanding
	· Independent (with access to charts, word, walls, etc.)

· Apply in familiar contexts

· Explains with detail
	· Independent (with access to charts, word walls, etc.

· Applying in new contexts

· Explains with connections outside the teaching context

	Relevant part of the Achievement Standard
	Students create structured texts to explain ideas for different audiences. (EP4.4)

	Literature:

Creating literature

ACELT1607
(create literary texts)

Creating Literature

ACELT1794
(creating literary texts)
Literacy:

Creating texts

ACELY1694
(plan, draft, publish)
ACELY1697
(use of software)
Writing and Creating

Speaking and Listening
	They are beginning to create literary texts by developing storylines, characters and settings in print, visual, film and multimodal texts.
They are beginning to create literary texts that explore their own experiences and imagining, offering alternative points of views on key ideas through story and poetry.
They are beginning to plan, draft and publish imaginative, informative and persuasive texts that

· contain key information and supporting details for a widening range of audiences,

· demonstrate increasing control over text structures and language features, and 

· use research and sources from a range of features of print, visual and multimedia texts
	They are developing the abilities to create literary texts by developing storylines,

characters and settings in print, visual, film and multimodal texts.
They are developing the ability to create literary texts that explore their own experiences and imagining, offering alternative points of views on key ideas through story and poetry.
They are developing the ability to plan, draft and publish imaginative, informative and persuasive texts that

· contain key information and supporting details for a widening range of audiences,

· demonstrate increasing control over text structures and language features, and 

· use research and sources from a range of features of print, visual and multimedia texts
	They create literary texts by developing storylines,

characters and settings in print, visual, film and multimodal texts. 

They create literary texts that explore their own experiences and imagining, offering alternative points of views on key ideas through story and poetry. 
They plan, draft and publish imaginative, informative

and persuasive texts that 

· contain key information and supporting details for a widening range of audiences,

· demonstrate increasing control over text structures and language features, and 

· use research and sources from a range of features of print, visual and multimedia texts
	They create a variety of literary texts by developing storylines, characters and settings in print, visual, film and multimodal texts.
They create literary texts that explore their own experiences and imagining, with a regular degree of originality, and that consistently displays their own voice while offering alternative points of views on key ideas through story and poetry.
They demonstrate a deeper analysis in planning, drafting and publishing of their imaginative, informative and persuasive texts that

· contain key information and supporting details for a widening range of audiences,

· demonstrate increasing control over text structures and language features, and 

· use research and sources from a range of features of print, visual and multimedia texts
	They create a wide variety of literary texts, and others developed from models,

by developing storylines, characters and settings in print, visual, film and multimodal texts.
They create literary texts that explore their own experiences and imagining, with a high degree of originality on most occasions, and consistent author voice while offering alternative points of views on key ideas through story and poetry.
They critically critique and enhance planning, drafting and publishing of their imaginative, informative and persuasive texts that

· contain key information and supporting details for a widening range of audiences,

· demonstrate increasing control over text structures and language features, and 

· use research and sources from a range of features of print, visual and multimedia texts

	Strand / mode
	Emerging
	Developing
	Demonstrating
	Advancing
	Extending

	
	Beginning to work towards the achievement standard
	Working towards the achievement standard
	Demonstrating the achievement standard
	Working beyond the achievement standard
	Extending with depth beyond the achievement standard

	
	· With explicit prompts (step by step oral scaffolding, reference to charts, word walls, etc.)

· In familiar contexts

· Learning to follow procedures 
	· With prompts (oral or written questions, reference to charts, word walls, etc.)

· In familiar contexts

· Attempts to explain
	· Independent (with access to charts, word wall, etc.)

· In familiar contexts

· Explains basic understanding
	· Independent (with access to charts, word, walls, etc.)

· Apply in familiar contexts

· Explains with detail
	· Independent (with access to charts, word walls, etc.

· Applying in new contexts

· Explains with connections outside the teaching context

	Relevant part of the Achievement Standard
	They make presentations and contribute actively to class and group discussions, varying language according to context. (EP4.5)

	Language:

Language for interaction

ACELA1488
(interactions & ideas)

Language variation & change

ACELA1487
(SAE, dialects)

Literacy:

Interacting with others

ACELY1688


(interaction skills)
Examining Literature

ACELY1689
(plan & present)

Speaking and Listening
	They are beginning to understand that social interactions influence the

ways people engage with ideas & respond to others by:
· exploring and clarifying the ideas of others
· summarising own views
· reporting them according to context, purpose and audience.

They are beginning to use interaction skills such as 
· acknowledging another’s point of view and 
· linking students’ response to the topic, using familiar and new vocabulary and a range of vocal effects such as tone, pace, pitch and volume to speak clearly and coherently. 

They are beginning to plan, rehearse and deliver presentations incorporating learned content, and taking into account the particular purposes and audiences.
They are beginning to understand that Standard Australian English is one of many social dialects used in Australia, and that English usage includes many commonly-used words derived from other cultures.
	They are developing their understanding of the social interactions that influence the

ways people engage with ideas & respond to others by:

· exploring and clarifying the ideas of others
· summarising own views
· reporting them according to context, purpose and audience.

They are developing their use of interaction skills such as 
· acknowledging another’s point of view and 
· linking students’ response to the topic, using familiar and new vocabulary and a range of vocal effects such as tone, pace, pitch and volume to speak clearly and coherently. 

They are developing their abilities to plan, rehearse and deliver presentations incorporating learned content, and taking into account the particular purposes and audiences.

They are developing their understanding that Standard Australian English is one of many social dialects used in Australia, and that English usage includes many commonly-used words derived from other cultures.
	They understand and demonstrate social interactions that influence the ways people engage with ideas & respond to others by:

· exploring and clarifying the ideas of others

· summarising own views

· reporting them according to context, purpose and audience consistently.

They demonstrate use of interaction skills such as 

· acknowledging another’s point of view and 

· linking students’ response to the topic, using familiar and new vocabulary and a range of vocal effects such as tone, pace, pitch and volume to speak clearly and coherently. 

They plan, rehearse and deliver presentations incorporating learned content, and taking into account the particular purposes and audiences.
They demonstrate their understanding that Standard Australian English is one of many social dialects used in Australia, and that English usage includes many commonly-used words derived from other cultures.
	They understand and demonstrate social interactions that influence the ways people engage with ideas & respond to others by:

· exploring and clarifying the ideas of others

· summarising own views

· reporting them according to context, purpose and audience.

They consistently demonstrate use of interaction skills such as 

· acknowledging another’s point of view and 

· linking students’ response to the topic, using familiar and new vocabulary and a range of vocal effects such as tone, pace, pitch and volume to speak clearly and coherently. 

They plan, rehearse and deliver presentations incorporating learned content, and taking into account the particular purposes and audiences as they consistently participate and contribute to classroom and group discussions.
They consistently demonstrate their understanding that Standard Australian English is one of many social dialects used in Australia, and that English usage includes many commonly-used words derived from other cultures.
	They understand and demonstrate social interactions that influence the ways people engage with ideas & respond to others by: 

· exploring and clarifying the ideas of others

· summarising own views

· reporting them according to context, purpose and audience and with consistent ability and initiative.

They consistently demonstrate and use a wide variety of interaction skills effectively, using familiar and new vocabulary and a range of vocal effects such as tone, pace, pitch and volume to speak clearly and coherently, with good control of body language and gesture.
They plan, rehearse and deliver presentations incorporating learned content, and taking into account the particular purposes and audiences as they regularly initiate in classroom and group discussions.
They demonstrate and provide an example to show their understanding that Standard Australian English is one of many social dialects used in Australia and that English usage includes many commonly-used words derived from other cultures.

	Strand / mode
	Emerging
	Developing
	Demonstrating
	Advancing
	Extending

	
	Beginning to work towards the achievement standard
	Working towards the achievement standard
	Demonstrating the achievement standard
	Working beyond the achievement standard
	Extending with depth beyond the achievement standard

	
	· With explicit prompts (step by step oral scaffolding, reference to charts, word walls, etc.)

· In familiar contexts

· Learning to follow procedures 
	· With prompts (oral or written questions, reference to charts, word walls, etc.)

· In familiar contexts

· Attempts to explain
	· Independent (with access to charts, word wall, etc.)

· In familiar contexts

· Explains basic understanding
	· Independent (with access to charts, word, walls, etc.)

· Apply in familiar contexts

· Explains with detail
	· Independent (with access to charts, word walls, etc.

· Applying in new contexts

· Explains with connections outside the teaching context

	Relevant part of the Achievement Standard
	They demonstrate understanding of grammar, select vocabulary from a range of resources and use accurate spelling and punctuation, re-reading and editing their work to improve meaning. (EP4.6)

	Language:

Text structure & organisation

ACELA1492
(quotation marks)
Expressing & developing ideas

ACELA1493


(noun & verb groups)
ACELA1498
(vocabulary)

ACELA1779
(spelling)

ACELA1780
(homophones)

Literacy:

Creating texts

ACELY1695
(revise & edit)
Writing and Creating
	They are beginning to recognise how quotation marks are used in texts to signal 

· dialogue

· titles

· quoted (direct) speech, and use some boundary markers and apostrophes. 

They are beginning to demonstrate their understanding of the ways that the meaning of sentences can be enriched through the use of:

 ~noun groups and adjective phrases and clauses that provide details about people and things;

~verb groups that provide details about tense, modality and aspect, work in different ways to provide circumstantial details about an activity.
They are beginning to incorporate new vocabulary from a range of sources into students’ own texts including vocabulary encountered in research.
They are beginning to understand how to use strategies for spelling words, including: 

· spelling rules,

· knowledge of morphemic word families, 

· spelling generalisations, 

· letter combinations inc. double letters

They are beginning to recognise homophones and are beginning to know how to use context to identify correct spelling.
They are beginning to reread and edit for meaning by adding, deleting or moving words or word groups to improve content and structure e.g. CARD (Change, add, rearrange, delete).
	They are developing knowledge to recognise and use quotation marks in texts
to signal 

· dialogue

· titles

· quoted (direct) speech, and to use most boundary markers and apostrophes. 

They are developing understanding of the ways that the meaning of sentences can be enriched through the use of:

~noun groups and adjective phrases and clauses that provide details about people and things;

~verb groups that provide details about tense, modality and aspect, work in different ways to provide circumstantial details about an activity.
They are developing skills for incorporating and using new vocabulary from a range of sources into students’ own texts including vocabulary encountered in research.
They are developing skills to use strategies for spelling words, including: 

· spelling rules,

· knowledge of morphemic word families, 

· spelling generalisations, 

· letter combinations inc. double letters

They are developing recognition of homophones and knowledge of how to use context to identify correct spelling.
They are developing their skills for rereading and editing for meaning by adding, deleting or moving words or word groups to improve content and structure e.g. CARD (Change, add, rearrange, delete).
	They recognise and use quotation marks in texts to signal 

· dialogue

· titles

· quoted (direct) speech, and correctly use most boundary markers and apostrophes and the comma in a list. 

They demonstrate their understanding, and have some control over using appropriate metalanguage, of the ways that the meaning of sentences can be enriched through the use of:

~noun groups and adjective phrases and clauses that provide details about people and things;

~verb groups that provide details about tense, modality and aspect, work in different ways to provide circumstantial details about an activity.
They use and incorporate new vocabulary, including some difficult words, from a range of sources into students’ own texts including vocabulary encountered in research. 

They understand how to use and apply most strategies for spelling words, including:

· spelling rules,

· knowledge of morphemic word families, 

· spelling generalisations, 

· letter combinations inc. double letters

They recognise homophones and know how to use context to identify correct spelling. 

They reread and edit for meaning by adding, deleting or moving words or word groups to improve content and structure e.g. CARD (Change, add, rearrange, delete).
	They use quotation marks, consistently and correctly, in texts to signal 

· dialogue

· titles

· quoted (direct) speech, and correctly use most boundary markers and apostrophes and some commas. 

They demonstrate their understanding, and have increasing control over using metalanguage, of the ways that the meaning of sentences can be enriched through the use of:
~noun groups and adjective phrases and clauses that provide details about people and things;

~verb groups that provide details about tense, modality and aspect work in different ways to provide circumstantial details about an activity.
They use and incorporate new vocabulary, including many difficult and some challenging words, from a range of sources into students’ own texts including vocabulary encountered in research.
They understand how to use all required strategies for spelling words, including:
· spelling rules,

· knowledge of morphemic word families, 

· spelling generalisations, 

· letter combinations inc. double letters

They recognise homophones and know how to use context to identify correct spelling consistently and correctly.
They consistently and independently reread and edit for meaning by adding, deleting or moving words or word groups to improve content and structure e.g. CARD (Change, add, rearrange, delete).
	They use quotation marks, consistently and correctly, in texts to signal 

· dialogue

· titles

· quoted (direct) speech, and correctly use all boundary markers, apostrophes of omission and possession, and most commas.

They demonstrate their understanding, and have a high level of control in using metalanguage correctly, and demonstrate more advanced ways in which the meaning of sentences can be enriched through the use of: 
~noun groups and adjective phrases and clauses that provide details about people and things;
~verb groups that provide details about tense, modality and aspect, work in different ways to provide circumstantial details about an activity.
They incorporate new vocabulary, including a large number of difficult and many challenging words, from a range of sources into students’ own texts including vocabulary encountered in research.
They understand how to use all required, and some advanced, strategies for spelling words, including:
· spelling rules,

· knowledge of morphemic word families, 

· spelling generalisations, 

· letter combinations inc. double letters

They recognise homophones and know how to use context to identify correct spelling; they provide examples from their own reading.
They consistently and critically reread and edit for meaning by adding, deleting or moving words or word groups to improve content and structure e.g. CARD (Change, add, rearrange, delete).

	Strand / mode
	Emerging
	Developing
	Demonstrating
	Advancing
	Extending

	
	Beginning to work towards the achievement standard
	Working towards the achievement standard
	Demonstrating the achievement standard
	Working beyond the achievement standard
	Extending with depth beyond the achievement standard

	
	· With explicit prompts (step by step oral scaffolding, reference to charts, word walls, etc.)

· In familiar contexts

Learning to follow procedures 
	· With prompts (oral or written questions, reference to charts, word walls, etc.)

· In familiar contexts

Attempts to explain
	· Independent (with access to charts, word wall, etc.)

· In familiar contexts

Explains basic understanding
	· Independent (with access to charts, word, walls, etc.)

· Apply in familiar contexts

Explains with detail
	· Independent (with access to charts, word walls, etc.

· Applying in new contexts

Explains with connections outside the teaching context

	Relevant part of the Achievement Standard
	Not included directly in the achievement standard v8.0 – Joined letters in handwriting – fluency and automaticity.

	Literacy

Creating texts

ACELY1696
(clearly-formed joined letters)

	They are beginning to write using clearly formed joined letters, and develop increased fluency and automaticity.
	They are developing skills for writing, and for using clearly formed joined letters, and develop increased fluency and automaticity.
	They write using clearly formed joined letters, and develop increased fluency and automaticity
	They write using clearly formed joined letters, and develop increased fluency and automaticity.
	They consistently write using clearly formed joined letters, and develop increased fluency and automaticity.
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